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Background…
 Dual-track schools offer French immersion and English language classes; while, single-track
schools offer only French immersion programs.
 The main issues researched in this area are: student use of and exposure to French within
school, stakeholder satisfaction with both types of programs, and the influence of English as
a shared language within dual-track schools.
Key Findings….
Summary of what works:
 Research results indicate that there is a positive correlation between student exposure to
and use of French on student achievement and test results.
 One study found that stakeholder satisfaction levels are higher in single-track immersion
programs over those in dual-track settings.
 Another study reported that positive social environments are easier to create and
maintain in a single-track setting and that, although it’s not impossible to create the
same atmosphere in a dual-track setting, it is harder work for the stakeholders involved.
 Regardless of the setting (single vs. dual), researchers agree that children benefit from
learning multiple languages.
Key Recommendations….

 It is important for single-track immersion schools to create an environment that provides








students with maximum exposure to French so that the language is seen as a way of
communicating with others, not just something used in a classroom. Further, it is
recommended that as much communication as possible be delivered in French, including
announcements, instructions, assemblies, posters within and outside of the classroom, etc.
Naturally, this environment is harder to maintain in a dual-track school because English is
a common ground for students. In a dual-track school it is understandable that certain
elements of school life like announcements and assemblies will be delivered in English;
therefore it is imperative that French is spoken within the classroom at all times between
students and teachers.
In dual-track settings, school administrators and staff should focus on creating school
harmony between the English and French language programs so that the participants in
each program feel an equal part of the overall school environment.
Further, emphasis
need to be placed on portraying the French program to stakeholders as a different option,
and not better or worse, than the English program.
School administrators, in dual-track settings, also need to focus on staff relations to ensure
that the educators in the French and English programs are equally satisfied with available
resources.
Dual-track schools provide an opportunity for students to experience Canada’s reality of
being a bi-lingual country with two distinct cultures and languages.

Empirical research in the area of single versus dual-track language programs is
sparse; however, results from the available research indicate the following:
 An effective French immersion program surrounds students with French both
inside and outside of the classroom at all times. While this is more easily done
in a single-track school, it is possible for dual-track schools to encourage
optimal use of French within the classroom.
 Effort must be put forth within a dual-track setting, to create a harmonious
environment for all program stakeholders (students, staff and parents).
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The following search terms were used to retrieve articles:
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In this study, the Carleton Board of Education (Ontario) examined factors which influence the
achievement of immersion students. Two different school settings for the program are
compared: immersion programs, and dual-track schools in which both the immersion and
regular English program operate. Earlier program evaluation results had led to the hypothesis
that the immersion centre environment might be more conductive to achievement in a French
immersion program than the dual-track school environment. A battery of achievement tests of
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