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Background...

» Dual-track schools offer French immersion and English language classes; while, single-track
schools offer only French immersion programs.

» The main issues researched in this area are: student use of and exposure to French within
school, stakeholder satisfaction with both types of programs, and the influence of English as
a shared language within dual-track schools.

Key Findings....

Key Recommendations....

> It is important for single-track immersion schools to create an environment that provides
students with maximum exposure to French so that the language is seen as a way of
communicating with others, not just something used in a classroom. Further, it is
recommended that as much communication as possible be delivered in French, including
announcements, instructions, assemblies, posters within and outside of the classroom, etc.

» Naturally, this environment is harder to maintain in a dual-track school because English is
a common ground for students. In a dual-track school it is understandable that certain
elements of school life like announcements and assemblies will be delivered in English;
therefore it is imperative that French is spoken within the classroom at all times between
students and teachers.

» In dual-track settings, school administrators and staff should focus on creating school
harmony between the English and French language programs so that the participants in
each program feel an equal part of the overall school environment. Further, emphasis
need to be placed on portraying the French program to stakeholders as a different option,
and not better or worse, than the English program.

» School administrators, in dual-track settings, also need to focus on staff relations to ensure
that the educators in the French and English programs are equally satisfied with available
resources.

» Dual-track schools provide an opportunity for students to experience Canada’s reality of
being a bi-lingual country with two distinct cultures and languages.
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Ways to use student languages in the classroom include:
- learn a little about your students’ languages
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- encourage students to learn some words and phrases in each other’s languages
- encourage learners of English to develop ideas in their own languages
- provide opportunities for students to work with same-language partners
- develop some multilingual projects
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This experimental study was designed to evaluate the effect of French language proficiency of
an integrated formal, analytic and functional, communicative approach (experiential) to
second-language teaching in the immersion classroom. The impetus for the study arises from
previous research indicating that immersion children show persistent weaknesses in their
grammatical skills despite the fluent, functional proficiency they achieve in their second
language. The experimental materials, which were custom-designed for our study, highlight
form-function relations, promote noticing, encourage meta-linguistic awareness, and provide
opportunities for language practice.

This classroom-based study on the conditional is one of a series of studies undertaken in
Canadian French immersion to investigate the effectiveness of form-focused instruction in
classrooms. The results of our study, which was conducted in grade 7 early immersion, showed
that the Experimental group performed significantly higher in writing than the Control group, in



both the post- and the follow-up testing. Although this was not found for speaking, an
examination of the individual class data revealed greater and more consistent growth in
speaking for the Experimental than for the Control classes, suggesting that they benefitted
somewhat from the experimental treatment in this domain as well.
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This report is intended to give an overview of academic research that examines the differences
between dual-track French immersion schools and single-track French immersion schools,
specifically concentrating on findings of differences in academic achievement. It is worth noting
that research in the area is limited.
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The purpose of this study was to investigate the relationship between school environment and
effectiveness in French immersion. The two settings investigated were the immersion-centre
school, where all students were involved in the French immersion program, and the dual-track
school, in which the French immersion and regular English program co-existed. Questionnaires
were developed to gather relevant information from students in Grade 7 and from teachers in
both school settings. The investigation determined that immersion-centre students were
perceived, by both teachers and students, to be exposed to more French and less peer
pressure than their dual-track counterparts. It was also determined that there were no
significant differences between the two groups in regards to student use of French or student
and teacher satisfaction with the program. In conclusion, it is suggested that teachers and
administrators at dual-track schools attempt to recreate the perceived advantageous
conditions at immersion-centre schools in order to maximize student exposure to French and
to improve school atmosphere.
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In this study, the Carleton Board of Education (Ontario) examined factors which influence the
achievement of immersion students. Two different school settings for the program are
compared: immersion programs, and dual-track schools in which both the immersion and
regular English program operate. Earlier program evaluation results had led to the hypothesis
that the immersion centre environment might be more conductive to achievement in a French
immersion program than the dual-track school environment. A battery of achievement tests of
French, English, and other subjects was administered to classes of Grade 5 students in both
school settings, and questionnaires were developed to gather relevant information from
students, teachers, and principals. The test results indicate superior achievement on the part
of immersion centre students in several aspects of French and English skills. The questionnaire
data provide information on the possible reasons for the differences. The overall implication of
the study for planning immersion programs is to provide a school environment which
encourages the maximum use of French.



